
Fine Arts Separates from Crafts: 
Art as Craft and Folk Tradition 

•  Around 1900, crafts were approached 
  in the spirit of extending the  
  immigrants’ traditional pride and 
  interest in well made handcrafted items  



Fine Arts Separates from Crafts: 
Art as Craft and Folk Tradition 

•  Different education by race, ethnicity, 
  gender and class  

•  Children who do not succeed  
  academically, are likely to be good at  
  working with their hand 



Fine Arts Separates from Crafts: 
Art as Craft and Ethnic Holidays 

•  they have survived to the present 



Fine Arts Separates from Crafts: 
Art as Craft and Ethnic Holidays 

•  Some motifs have become so  
  commercialized that few of us  
  understand their original  
  meaning 



Fine Arts Separates from Crafts: 
Art in Everyday Living  

•  The great depression  

•  Social and practical aspects were more 
   important than the creative  

•  Boys and girls were kept busy  



Freeing the Child through Art: 
Creative Self-Expression  

•  Progress from rigid, mechanical  
  exercises to the freer form of expression 
•  Values are found in the originality of  
   personal expression 
•  Advocated by  
  Cizek, Lowenfeld, D’Amico 
•  The child is at the center: 
   Holistic development 

•  Playful sensory experiences 



The Progressive Movement: 
John Dewey (1859-1952)  

•  Inquiry based, problem-solving process 

•  Experience in decision making 

•  Democratic, social participation 

•  To develop the individual personalities 
   through self-expression 



The Progressive Movement: 
John Dewey  

Progressive Educators talked about and wrote  
about correlation and integration.  

Today we talk about interdisciplinary learning  
and meaning. 

What are practical examples in today’s classroom? 



BAUHAUS (in Germany: 1919-1933)  

•  Emphasis on experimentation with 
   materials and forms 

•  Learning in the spirit of scientific  
   experimentation 

•  Children’s discoveries lead to greater  
   control in achieving their expressive 
   intent 



BAUHAUS (in Germany: 1919-1933)  

•  Unfortunately in schools often accepted  
   as superficial manipulation of materials  



Discipline-Orientated Art Education  

Spurred by the cold war, science provided  
a curriculum reform:  

•  Having an organized body of knowledge 

•  Specific methods of inquiry 

•  A community of scholars who generally  
  agree on fundamental ideas of their field 



Conclusion 

The history of art education in schools is marked by shifts 
(visions and paradigms) in theory and practice. Art programs 
have been dominated by three overriding concerns: 

•  Developing the well-rounded child through art 
•  Promoting knowledge and appreciation of art as a subject 
•  Fostering the ability to relate art to daily living 

Art education provides for personal fulfillment, nurtures 
social consciousness and transmits the cultural heritage.  



Reflections 

•  Is Kuhn’s notion of paradigm an adequate concept to explore 
shifts in theories and practices in art education? 

•  Multiple theoretical and philosophical lenses = Different 
histories of art education? 

•  History of Art Education = Eurocentric History of Art 
Education?  


